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2025-2026
This statement details the Nottingham Academy (Primary) use of the Pupil Premium Grant for the 2025 to 2026 academic year to help improve the attainment of our disadvantaged pupils. 
It outlines our Pupil Premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.
Academy Overview
	Detail
	PP Data

	Number of pupils in Academy: 499 (R-Y6) + 18 (Nursery)
	164 PP + 3 LAC 

	Proportion (%) of pupil premium eligible pupils
	31.7%

	Academic year/years that our current three-year pupil premium strategy plan covers
	 2023-24
2024-25
2025-26

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Andrew Staszkiewicz

	Pupil Premium Lead
	Laura Beldham 

	Trust Lead
	Darren Price


Funding Overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£251,805

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£251,805


Part A: Pupil Premium Strategy Plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent
	At Nottingham Academy Primary, we aim for all of our pupils, including those who are disadvantaged to achieve their full potential. Our curriculum design is built on our mission to prepare all pupils to become confident and responsible individuals, who aspire to achieve their full potential through the acquisition of knowledge, character building and a broad range of opportunities and experiences. We are committed to providing the most suitable support for every pupil to succeed and to leave Nottingham Academy Primary with high aspirations for the future and self-belief. 
We target the use of Pupil Premium Grant funding to ensure that our disadvantaged pupils receive the highest quality of education to enable them to achieve their full potential, become independent, curious and successful learners. Through our carefully sequenced, knowledge-rich curriculum, children are supported to know more, remember more and apply their learning with confidence. We make learning irresistible by offering an exciting and stimulating curriculum enriched with trips, experiences and opportunities that bring learning to life.
We recognise that disadvantaged children can face a wide range of barriers which may impact on their learning. Quality first teaching is the foundation of our approach, ensuring research-based practice promotes pupils’ learning and engagement. This has been proven to have the greatest impact on the progress of our pupils. By providing a cohesive and aspirational curriculum which encompasses the development of academic, character and further opportunities, we strive to ensure that our disadvantaged pupils can achieve in-line with their non-disadvantaged peers. 
Targeted use of in-class interventions and use of teacher assessment is integral in supporting our pupils to achieve their full potential. Pupils who are not on track are quickly identified and supported to make accelerated progress. Teachers are able to identify gaps in children’s learning through the use of formative assessment which informs planning and teaching. The use of external intervention programmes such as NELI (speech and language) and Little Wandle (phonics) ensure well sequenced and high-quality interventions can be delivered by our staff to guarantee significant impact. Skilled learning mentors also work with programmes such as PiXL to deliver precise intervention for targeted children. 
Our third strand of our curriculum intent is underpinned by opportunities and experiences which enrich the curriculum. We actively support our pupils to develop their talents and interests, with our core values (Respect, Aspiration and Pride) to raise self-belief, resilience and confidence, in order to become responsible local and global citizens. Our Pupil Premium pupils are at the forefront of this approach, and we actively ensure their involvement in clubs and teams, as well as through funded musical tuition and professional sport coaching. This ensures our disadvantaged pupil, are given the opportunities to discover lifelong interests and talents. Through our introduction of Rising Young Leaders within our school, pupil premium children are given the chance to take on leadership roles across school, whereby accelerating their self-confidence, collaboration and problem-solving skills as they support in driving school improvements. The skills they develop through this level of responsibility, will be lifelong and transferable in and out of their school life. 
Engaging and motivating parents is a further element of our intent. We are aware that many families within our school community have had bad experiences in their own education and therefore find engaging with school for their child challenging. Through an effective pastoral team, regular opportunities for parents to engage in curriculum events, regular learning workshops and the utilisation of external agency support through non-threatening support groups, we aim to break down non-engagement and create a supportive school community for both disadvantaged children and families. 
Our strategy is responsive to the needs of our pupils. We will review the use of reasonable adjustments to mitigate the effects of as many barriers to learning as possible. Our practice will be reviewed in-line with emerging priorities, always implemented with evidence-based decisions.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge Number
	Detail of challenge 

	1
	Attainment- Pupil Premium pupils enter school with lower starting points and, despite progress, their attainment at the end of each key stage remains below that of their non disadvantaged peers.

	2
	Low language levels- Most pupils enter EYFS  or join later year groups with significantly low language acquisition, often compounded by additional barriers such as EAL, which limits early communication, vocabulary development, and access to learning, particularly reading.

	3
	For some children persistent absence remains a barrier, often linked to complex family contexts, parental disengagement, and low aspirations, which limits pupils’ access to consistent learning

	4
	High local deprivation and significant in‑year mobility result in pupils joining the school late with substantial gaps in learning, creating additional barriers to progress and continuity

	[bookmark: _Toc443397160]5
	A significant number of Pupil Premium pupils face multiple disadvantages, including SEND needs, EAL barriers, SEMH difficulties, involvement with social care, and experiences of trauma, which compound one another and further hinder learning and wellbeing. 

	6
	Many pupils have limited cultural capital and reduced access to enrichment opportunities and experiences in the local community, restricting their wider knowledge, confidence, and sense of entitlement to future success.


Intended Outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan (ending in July 2026), and how we will measure whether they have been achieved.
	Intended outcome
	Success Criteria for 2025-2026             
See Part B for Outcomes in 2025

	Progress in Reading, Writing and Mathematics.
	2024- Achieve in-line with national average progress measures in KS2 Reading, Writing and Maths. 
2025- Achieve in-line with national average progress measures in KS2 Reading, Writing and Maths.
See review below
2026- Achieve in-line with national average progress measures in KS2 Reading, Writing and Maths.

	Attainment in Reading, Writing and Mathematics.
	2024- Achieve in-line with national average attainment measures in KS2 Reading, Writing and Maths. 
2025- Achieve in-line with national average attainment measures in KS2 Reading, Writing and Maths.
See review below
2026- Achieve in-line with national average attainment measures in KS2 Reading, Writing and Maths.

	Phonics
	2024- Achieve above national average expected standard in PSC.
2025- Achieve above national average expected standard in PSC.
See review below
2026- Achieve above national average expected standard in PSC.

	GLD 
	2024- Achieve in-line with national average in GLD.
2025- Achieve in line with national average in GLD
See review below
2026- Achieve in line with national average in GLD

	Behaviour
	2024- To appoint an ELSA and expand the pastoral team to meet pupils’ needs. 
2025- To have a graduated response system and application of Routes to Inclusion embedded.  
See review below
2026- To have a graduated response system and application of Routes to Inclusion embedded.  To demonstrate reduced suspension rate.

	Attendance
	2024- Attendance of disadvantaged pupils above 95%.
2025- Attendance of disadvantaged pupils above 95%.
See review below
2026- Attendance of disadvantaged pupils above 95%. Demonstrate a reduced rate of persistent absence. 






Activity for 2025-2026
This details how we intend to spend our Pupil Premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 133,456
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Focus on development of ‘Quality First Teaching’ (QFT) for all teachers and Learning Mentors. 
A) Implementation of our 9 principles of teaching and learning- including instructional methods and strategies to support learning by teachers e.g presenting knowledge in a range of ways (spaced learning, interleaving, retrieval practice). 

B) Development of approaches for Assessment for Learning. 



C) Refinement of staff knowledge of high quality feedback- timely, specific and actionable. 

Leadership team to monitor, review and evaluate Progress and Standards including PP children and bottom 20% for R,W and M. 
 
	Quality First Teaching – evidence from EEF and Sutton Trust. 



A) Work of John Sweller (Cognitive Load Theory) and Bjork & Bjork (Desirable Difficulties), Daniel Willlingham (psychological aspects of learning), Kate Jones (Retrieval Practice) et al. 
CPD plan highlights when this will be delivered and to which groups of staff. 
Staff voice is collected to identify which of the 9 principles of teaching and learning require further CPD- this is also supported by findings from learning walks and other monitoring tasks completed by SLT. 








B) Work of Dylan Wiliam supported by analysis of book look, learning walks and planning checks by SLT. CPD plan also highlights when this will be delivered and to which members of staff. Good practice is continually shared. Pixl to be used to identify precise gaps- used to inform planning and precise intervention. 


C) Feedback (EEF T&L Toolkit): +6 months - Very high impact for very low cost based on extensive evidence Professional judgement of the Head of School and SLT team.
5 R’s of action feedback by Tom Sheringham (giving feedback as specific actions). Book scrutiny and sharing of good practice supports staff development. Revisited in ongoing CPD led by various leaders (including English and Maths leads). 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback 

#FiveWays of Giving Effective Feedback as Actions – teacherhead

	1,2

	Continued refinement of whole school reading strategy with a heavy focus on the acquisition of vocabulary.

Reading promoted across the curriculum in all subjects through well-established disciplinary literacy. 
	Reading Comprehension Strategies (EEF T&L Toolkit): +6 months - Very high impact for very low cost based on extensive evidence

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies 
Reading strategy including progression of reading documentation on NAP website. 

EEF blog: Sowing the seeds of disciplinary literacy | EEF
This highlights the value in explicit vocabulary instruction, combining reading with writing instruction and curriculum design. Guided reading approach focusses on the use of the Freya model to establish deep understanding of new vocabulary.

	1,2

	Ongoing regular monitoring of well-established teaching of validated phonics scheme (Little Wandle) and training for new staff and those delivering keep up groups. 
	Phonics | EEF 5+ months - Very high impact for very low cost based on extensive evidence Regular monitoring, review and evaluation will show that the implementation of the phonics programme is consistent and that teaching is of high quality. 

Frequent feedback and collaboration with staff will support the work of leaders to ensure the programme is meeting pupils’ needs to make effective progress in phonics.

	1,2

	Professional development to support the explicit teaching of vocabulary across the curriculum- to be lead by SLT and a range of subject leaders. This supports our implementation of effective disciplinary literacy across all curriculum areas.  
	Explicit Vocabulary Instruction -… | Durrington Research School

Whole school approach to using Wigit and colourful semantics, not only supports children with SEND but is an effective strategy for all children with language as a barrier. 

NAP Curriculum documentation maps out key vocabulary across all subjects. Guided reading approach focusses on the use of the Freya model to establish deep understanding of new vocabulary. 

Leaders at all levels monitor learning environments to ensure key vocab is displayed. Vocabulary is revisited through retrieval practice. 

	1,2

	Introduction of Kinetic letters as a whole school approach to handwriting - to be launched in Spring term. 

	Kinetic Letters Hand writing programme
This is based on the evidenced informed approach that writing can be improved through the improved fluency of handwriting, where making handwriting automatic allows the attention of the brain to be on the writing content.
	1,2

	Teacher CPD to improve effectiveness in using data for assessment and the planning of interventions (PiXL, QLA Insight, LW assessment data, Neli assessment data etc) for impact.

	Staff evaluate assessment information and adjusting planning based on this information to further improve QFT and pupils’ outcomes.
ECT’s receive further CPD and coaching following a structured program of development through Ambition. This includes: weekly meetings with a mentor, self-directed study materials and opportunities to try out research-led practice in the classroom. 

	1,2

	Continued CPD around high quality interactions to support CLL development in EYFS. To be provided by research led evidence informed practice. Provided by AP and EYFS specialist. 


	High-quality interactions | EEF
Ongoing monitoring and evaluation will demonstrate that staff are applying a range of interaction strategies during continuous provision to support and extend language development. 
Ongoing CPD will continue to develop staff’s knowledge of strategies to implement. 
	1,2

	Professional Development Meetings (INSETS) are focused on activities that drive improved pupil outcomes and teacher effectiveness- including embedding new whole school strategies for reasoning and writing. 

	Work of Dylan Wiliam, Tom Sherrington et al supported by internally generated evidence. 

Such areas may include the principles teaching and learning including (metacognition and modelling, retrieval practice, adaptive teaching, questioning, scaffolds and disciplinary literacy). 

PDM meetings are focused on targets from the AIP and on M and E that has taken place. PDMs actively build knowledge, motivate the staff team, develop teaching techniques and support the process of embedding high quality practice. This will continue to take a focus on raising outcomes in writing and reasoning (maths) through refining teaching approaches. 

Effective Professional Development | EEF

	1,2


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £47,844
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Ensure pupils have access to websites and resources to develop and embed their learning. Pupils have opportunities to retrieve prior knowledge and learning. 
· Times Table Rock Stars
· Learning By Questions 
· Purple Mash

	‘Using Digital Technology to Improve Learning’ – EEF Guidance Report and Summary of Recommendations

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

	1,2

	Academic interventions by Learning Mentors based on a range of evidence from class teachers, data and the broader staff team to provide group and/or bespoke approach for pupils so outcomes improve.
	Interventions are grounded in rigorous monitoring, review and evaluation of teaching and learning. It is evidence informed approach hinging on lesson visits, looking at books, talking to pupils and using data incisively.

Access to PiXL, QLA and PiXL therapies.  




	1,2

	Use of learning mentor to deliver Neli (speech and language intervention). Extensive training provided in order to deliver the programme with precision. Progress is vigorous tracked to demonstrate impact. 

	Oral language interventions | EEF  : 6+ months - Very high impact for very low cost based on extensive evidence

Rigorous assessment completed using NELI language screen. Identified children to engage in an intensive 20 week programme. Use or provisions on Insight to measure impact. 
	2

	Vigorous tracking of fine motor and writing development throughout EYFS- SLT to monitor impact of intervention groups (delivered by teachers and LM) and ensure provision matches data needs to focus on FM and writing skills. 
	EEF | Physical Development
Key findings:
· Strategies for mark-making and letter formation can improve children’s fine motor and visual motor skill development and these skills establish a strong foundation for the more formal creating of letter shapes, numbers, and later handwriting.
· Feedback, encouragement, and goal-setting can support children’s mark-making and letter formation outcomes.

	1,2 

	Use of learning mentor and teachers (EYFS) to deliver Little Wandle Keep up groups to ensure that children not on track in reading are identified quickly and make accelerated progress. 
	Phonics | EEF 5+ months - Very high impact for very low cost based on extensive evidence. 

Rigorous assessment completed by teachers which informs keep up groups. Sessions are monitored to ensure full compliance to the scheme and the impact is measured in provisions (insight). 
	1,2 

	Targeted 1:1 Reading interventions through external provider (Reading Doctor)
	About Us | The Reading Doctors

The impact of this is fully measured using provisions on insight. 
	1,2





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £70,505
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pastoral Team to incorporate SEND, behaviour, safeguarding, attendance and counselling/ mentoring.  This includes Leadership team (including Senior LM) to work alongside Pastoral and Behaviour team to implement strategy. 

Streamlining CPOMS as part of a more robust data management strategy for behaviour. Supporting us in building a full picture of every child’s circumstances (linking to multi-factor disadvantage).

Continued implementation of Routes to Inclusion. 

ELSA-trained Learning Mentor and refined systems for referring a child for support. 

Continued implementation of behaviour curriculum.
	Internally generated evidence from the Academy SEF and AIP.

· Behaviour Interventions (EEF T&L Toolkit):

· +4 months - Moderate impact for low cost based on limited evidence

· Social & Emotional Learning (EEF T&L Toolkit):

· +4 months - Moderate impact for very low cost based on very limited evidence

Impact of ELSA sessions to be put onto provisions on Insight. 
Weekly CPOMS report in behaviour highlighting key children for discussion in SLT meeting (review of strategies). 

Continues staff training on Routes to Inclusion and development of staff knowledge of effective SMART targets (for multifactor disadvantage). 



	1,2,3,4,5,6

	Review systems and structures in place for attendance. Developed a graduated approach to tackling school attendance- including greater emphasis on gathering pupil and parent voice. 
Review with the view to further improve the record keeping and tracking of PA- with consistent use of Cpoms to show chronology of intervention linked to attendance. 

Continued employment of Attendance officer to build relationships with key families. 
Continue to build a close partnership with DDSL, attendance officer and attendance lead to share expertise in processes, systems and links with external agencies. 

New appointment of attendance lead (Assistant Principal).
	Internally generated evidence from the Academy SEF and AIP.

DfE ‘School Attendance’ - Guidance for maintained schools,
academies, independent schools and local authorities – Section 1, page 5.

EEF – supporting school attendance 
Supporting attendance | EEF
	3

	Refine and improve parental engagement including attendance of curriculum showcase events (year group and whole school), engagement in curriculum workshops throughout the year, attendance of school events. External agencies to be utilised to provide bespoke support for families, including in relation so mental health, behaviour, attendance and positive routines. All to be tracked using provisions on Insight. 
	Parental Engagement (EEF T&L Toolkit): +4 months - Moderate impact for very low cost based on extensive evidence
	1,2,3,4,5,6, 

	Continue to provide enriching experiences, trips and opportunities so children will develop their social, cultural and general knowledge and experiences, as well as improving engagement levels. 	

	Pierre Bourdieu – from ‘La Distinction’ (1979)

Staff CPD around the impact of episodic and semantic memory on learning and retaining knowledge- refining practice to ensure learning transferred to episodic memory (exciting hooks and experiences/ trips) or semantic (learning facts and concepts through repetition, revisiting, building in prior learning). Episodic and Semantic Memory and Their Use in Learning

	6

	Music tuition and specialist arts and sports provision for children. 
	Internally generated evidence that exposure to music, sport and PE benefits children in a variety of ways.
· Arts Participation (EEF T&L Toolkit): +3 months - Moderate impact for very low cost based on moderate evidence
· Physical Activity (EEF T&L Toolkit): +1 month - Low impact for very low cost based on moderate evidence

	6

	Provide breakfast club to support concentration levels and behaviour within the classroom and raise attainment levels. 
	Breakfast clubs found to boost primary pupils' reading writing… | EEF

Potential to make +2 months progress 
	1,2,3,4,5,

	Providing tailored support for parents through signposting to external agencies, foodbank support, uniform support.
	Parental engagement | EEF   - +4 months - Moderate impact for very low cost based on extensive evidence
	4, 5, 6

	Relaunch our Rising Young Leaders possibilities for this academic year, providing children (with an essential element to include PP children)  with the opportunity to lead areas across school. With roles including Eco leaders, School Ambassadors, Reading Ambassadors, Maths Ambassadors, Enterprise team and digital leaders. These opportunities are designed to encourage collaboration, self confidence, listening and communication skills- which are transferable and relevant to life long success. 
	Building Character, Increasing Engagement and Growing Leaders: A Whole School Approach

Research demonstrates how pupil leadership impacts character building and promotes active engagement in school 
	5, 6



Total budgeted cost: £251,805
Part B: Review of Outcomes from Academic Year 2024-25
Pupil Premium Strategy Outcomes
Changing demographics and context of NAP: 
When comparing data year on year, it is crucial to have the overall awareness of our changing demographics. A key headline is our dramatic fall in pupil numbers; this makes it difficult to directly compare outcomes year on year as smaller pupil numbers can lead to large percentage fluctuations - as each pupil is worth more as a percentage. Additionally, as numbers fall, the makeup of the student body is also changing, including increased percentages of EAL, SEND and Pupil Premium which is further increasing the gap with national (see table below). 
Furthermore, increases in mobility and in year admissions are impacting our pupil outcomes, making year on year comparisons challenging. 
Overview of changing demographics:
	
	Pupil numbers
	% of EAL
	% of home grown (mobility)
	% SEND
	% PP

	2022-23
	701
	39.5%
(17.5 national gap)
	82.7%
	9.7%
	34.8% 
(10.8 national gap)

	2023-24
	657
	42.6%
(19.8% national gap)
	77.7%
	15.2%
	32.2%         
 (7.9 national gap)

	2024-25
	601
	45.3%
(21.9 national gap)
	76.3%
	16.8%
	37.5%
(12.8 national gap)











This details the impact that our PP activity had on pupils in the 2024 to 2025 academic year. 
	Aim
	Outcome

	Progress and attainment in end of KS2 Reading.

Achieve in-line with national average attainment measures in KS2 Reading.


		KS2
READING 
	Academy 
All
	National 
All
	Academy
Non-PP
	National 
Non-PP
	Academy PP
	National PP
	PP National vs PP Academy gap

	22-23
	55%
	73%
	57%
	78%
	51%
	60%
	-9%

	23-24
	61%
	74%
	62%
	80%
	58%
	62%
	-4%

	24-25
	59%
	75%
	68%
	81%
	49%
	63%
	-14%



There has been a decrease of -9% in PP outcomes in KS2 reading between 2024 and 2025. However, whilst still not close enough to National, over the last three years this is a -2% decrease.  Our gap to national has widened over the last three years. The gap between our PP and Non-PP is not closing. 
Therefore, contextually, in the 2023 outcomes, there was a 36% PP in Y6, but by 2025, the proportion increased to 43% meaning that a significant percentage of our Y6 cohort were disadvantaged. 
The drop in outcomes is compounded by this cohort of PP children experiencing multifactor disadvantages, including significant SEND, safeguarding concerns and high levels of SEMH issues, also including challenging behaviour. 
Mobility has also been a significant factor with only 72% of the PP children starting in our EYFS. 
EAL is another significant barrier for our PP children (43% of our PP also have EAL as a barrier to learning). Despite this, children made significant progress, and although outcomes were low, considering the multifactor challenges, the children performed well.

	KS1
reading
	Academy 
All
	National 
All
	Academy
Non-PP
	National 
Non-PP
	Academy PP
	National PP
	PP National vs PP Academy gap

	22-23
	41%
	75%
	45%
	73%
	33%
	54%
	-21%

	23-24
	57%
	NA
	56%
	NA
	57%
	NA
	· 

	24-25
	54%
	NA
	56%
	NA
	50%
	NA
	



There has been a decrease of -7% in KS1 outcomes in reading between 2024 and 2025. But this is still an improvement on where the academy was in 2023. 
Contextually, our pupil numbers in Y2 dropped from 92 pupils in 2023-24 to 59 in 2024-25 as a result of the ongoing demographic rebalancing in the locality. Therefore, the drop in pupil numbers means the proportion of pupil premium children increased. 
In addition to this, our PP children experience multifactor disadvantages, including safeguarding and SEND, EAL and SEMH issues. Furthermore, high levels of mobility impact our PP data. 

Next steps:
· Continue to refine reading guided approach by ensuring consistency of high-quality teaching in KS2. 
· Continue to embed reading opportunities across all areas of the curriculum by linking to disciplinary literacy (principle of teaching and learning). 
· Half termly CPD led by the English lead focussing on sharing of good practice and refining approach (research led by the links outlined in this statement).
· Continued, but more precise, monitoring and evaluation linked to reading
· Increase the engagement in class novels and books.
· Refinement and relaunch of reading rewards to support engagement in reading. 
· Rapid catch-up Little Wandle intervention groups to accelerate progress of those children in lower KS2 that did not pass the repeat phonics screening.  This is to more quickly secure the early foundational skills and knowledge. 
· Reading doctor intervention for identified KS2 pupils.
· Continued, but more regular and precise monitoring of the implementation of Little Wandle.
· Impact of Little Wandle to be monitored through vigorous tracking of whole class and keep up groups. 
· Learning Mentor to deliver rigorous Little Wandle ‘Keep up’ groups and progress to be tracked on Provisions. 
· Reading speed is to be more closely tracked and used alongside other academy data and assessment information. 
· Ensure a focus on comprehension in Y1 to establish reading skills beyond decoding (phonics) and leaders to capture secure evidence of this through Little Wandle guided reading and effective discussions of class books. 
· High quality CPD provided by English lead to share good practice and refine approach to Guided Reading in Y2.  This is to be tracked through monitoring and evaluation for impact and ensure improvements are made. 
· Further parent workshops in EYFS and KS1- specifically linked to reading. Aimed at developing parental engagement in reading at home and their knowledge of how to support early reading. 
· Refine and relaunch reading rewards to promote engagement.   
· Improved reading curriculum with careful selection of current and high-quality books as topic drivers. A range of high-quality texts (fiction and non-fiction) to be used to support our comprehensive curriculum design. 


	Progress and attainment in Writing.

Achieve in-line with national average attainment measures in KS2 Writing.
		KS2
WRITING
	Academy 
All
	National 
All
	Academy
Non-PP
	National 
Non-PP
	Academy PP
	National PP
	PP National vs PP Academy gap

	22-23
	73%
	71%
	75%
	79%
	68%
	58%
	+10%

	23-24
	67%
	72%
	68%
	78%
	66%
	58%
	+10%

	24-25
	54%
	72%
	56%
	78%
	50%
	59%
	-9%



A decrease in PP outcomes from both 2023 and 2024 when compared to 2025 can be noted as needing attention.  This is also reflected Non-PP and All pupils declining significantly across the last three years (-19% overall for both).  
Contextually, in 2022-23 there were 36% PP in our Y6 cohort, but by 2024-25, this had further increased to 43%. In addition to this, our cohort of PP children experienced multifactor disadvantages, including significant SEND, safeguarding concerns and high levels of SEMH issues, also including challenging behaviour. 
Mobility was also a significant factor with only 72% of the PP children starting in our EYFS. EAL acts as another barrier for our PP children (43% of our PP also have EAL as a barrier to learning). 

	KS1
WRITING
	Academy 
All
	National 
All
	Academy
Non PP
	National 
Non PP
	Academy PP
	National PP
	PP National vs  PP Acad gap

	22-23
	28%
	69%
	36%
	65%
	13%
	44%
	-31%

	23-24
	57%
	NA
	56%
	NA
	57%
	NA
	-

	24-25
	51
	NA
	54%
	NA
	45%
	NA
	-



The table shows decline in writing outcomes for our PP children. 
However, as outlines above, there has also been a significant drop in pupil numbers (92 in 2023-24 to 59 in 2024-25) making direct comparisons difficult. Additionally, children experience multifactor disadvantages, including safeguarding and SEND, EAL and SEMH issues- all of which are rising through our significant change in demographics.

Next steps:
· Continue to refine and embed the approach to writing that was started last academic year (an AIP focus in 2024-2025).
· Scaffolding for SEND needs precision with use of Wigit and colourful semantics to support children with multifactor disadvantages. 
· Monitoring and evaluation will continue to take a half-termly focus on writing. 
· Whole academy approach to the 5R’s of action feedback (Tom Sheringham) will be introduced and revisited throughout the academic in high quality CPD and sharing of good practice.  This will then be closely monitored for impact. 
· CPD on refined implementation of disciplinary literacy across all areas of the curriculum with all subject leaders improving their own subject knowledge and monitoring of this. 
· Allowing children to practice writing, including editing, like experts across the curriculum and establishing high standards of the basics in English through all subjects. 
· Application of the relevant elements of the DfE Writing Framework including focus on handwriting, sentence composition (practicing orally composing before writing) and mastering shorter quality pieces rather than writing at length before they are ready, with the processes of drafting and editing featuring heavily in teaching and practice. 
· Introduction of Kinetic letters as a whole school approach to handwriting and this is to be launched in Spring term in N, R and Year 1. 
· Handwriting fluency will take a greater focus in EYFS with handwriting being explicitly taught after phonics sessions and opportunities for children to practice in continuous provision alongside additional homework. 
· Continued application of high-quality teaching of Little Wandle phonics and spelling scheme in Y2 and ensure this will continue to be monitored. 
· Impact of Little Wandle keep up groups to be monitored and tracked regularly using provisions in Insight and analysis by leaders. 
· Whole school approach to the 5 r’s of action feedback (Tom Sheringham) will be introduced and revisited throughout the academic year through high quality CPD and sharing of good practice. 
· Colourful semantics will be introduced in EYFS to support composition. 
· Oral rehearsal will take a greater focus before children are expected to write and this will be explicitly modelled and sentence stems provided to scaffold children where needed. 

	Progress and attainment in Mathematics.

Achieve in-line with national average attainment measures in KS2 Maths.
		KS2
MATHS 
	Academy 
All
	National 
All
	Academy
Non-PP
	National 
Non-PP
	Academy PP
	National PP
	PP National vs PP Academy gap

	22-23
	67%
	73%
	72%
	79%
	56%
	59%
	-3%

	23-24
	66%
	73%
	70%
	79%
	60%
	59%
	+1%

	24-25
	70%
	73%
	83%
	80%
	53%
	61%
	-8%



Although our PP outcomes have decreased from the previous academic year, there are factors impacting this, for example there were a higher number of eligible PP pupils in the 2024-25 cohort compared to previous years as a result of some in-year admissions impacting mobility greater. 
The high levels of SEND, SEMH, challenging behaviour, and EAL barriers all had an impact in the attainment outcomes of this cohort. 
Improvement could be seen across the cohort with outcomes in 2025 for All pupils and Non-PP pupils overall compared to 2024. But this is not the case for PP which was lower than that of 2023. 

	KS1
Maths 
	Academy 
All
	National 
All
	Academy
Non-PP
	National 
Non-PP
	Academy PP
	National PP
	PP National vs PP Academy gap

	22-23
	44%
	70%
	49%
	75%
	32%
	52%
	-20%

	23-24
	60%
	NA
	59%
	NA
	62%
	NA
	-

	24-25
	63%
	NA
	64%
	NA
	60%
	NA
	-



The overall outcomes in KS1 maths have improved by 3%, however there was a slight drop of 2% in our PP outcomes. Considering the drastic fall in pupil number (92 in 23-23 to 59 in 24-25) and rise in percentage of pupil premium children, this data is positive. However, we continue to aim for our PP children to achieve in line with their Non-PP peers.  

Next steps:
· Continued CPD with maths lead at least half termly to focus on sharing of good practice and refining teaching and learning approaches and that this is tracked in monitoring and evaluation activities to check for improvement and impact.
· Implementation of refined approach to teaching of reasoning, in particular to support children with identifying vocabulary needed to respond to the question is necessary. 
· Continued monitoring and refinements to maths learning environments to maintain recent improved standards.
· Utilise the full suite of assessment materials to support judgements and outcomes in Maths and identify next steps for children to make progress e.g. PIXL, TTRS, Third Space Learning, Learning By Questions, alongside teacher assessments to improve precision in tracking outcomes and to improve provision in QFT and interventions.
· Introduction of 5R’s of action feedback (Tom Sheringham) to support teachers approach to giving children feedback as live actions and where being used well the good practice to be shared. 


	Progress and attainment in GLD

Achieve in-line with national average attainment measures in GLD
		GLD 
	Academy 
All
	National 
All
	Academy
Non PP
	National 
Non PP
	Academy PP
	National PP
	PP National vs  PP Acad gap

	22-23
	63%
	67.2%
	69%
	71.5%
	50%
	51.6%
	1.6%

	23-24
	62%
	67.7%
	71%
	72%
	31%
	51.5%
	20.5%

	24-25
	55%
	NA
	58%
	NA
	40%
	NA
	· 


Our pupil premium children have achieved better outcomes than in 23-24 with a significant increase of 9% achieving the GLD. This is despite a huge spike in significant SEND needs and a fall in pupil numbers within our F2. Additionally to this, there was a significant amount of mobility with children joining and leaving the year group throughout the year . We recognise that outcomes are not in line with national and particularly our overall GLD needs to see rapid improvements this academic year. 

Comparing Entry to Summer 2 data for identified priority areas:
	Area of learning: 
	Assessment 
	Entry- expected or higher 
	Summer 2- expected or higher 

	

Speaking 
	
	All 
	PP 
	Non PP
	All
	PP
	Non PP

	
	Main 
	29%
	30%
	29%
	

	
	EYFSP
	
	63%
	70%
	61%

	Fine motor 
	Main 
	24%
	10%
	29%
	

	
	EYFSP
	
	61%
	60%
	61%

	Word reading 
	Main
	24%
	20%
	26%
	

	
	EYFSP
	
	54%
	40%
	58%

	Writing 
	Main
	32%
	20%
	35%
	

	
	EYFSP
	
	53%
	40%
	58%


The table above highlights the progress and attainment of the key priority areas. The impact of effective fine motor provision and intervention can be seen through the progress from entry (10% pp) to Summer 2 (60% pp). Additionally in fine motor PP and non-PP are in line with each other. 
Pleasingly, there is good progress in speaking too for our PP children (from 30% at expected on entry to 70% on exit), showing the impact of a carefully designed curriculum which focusses on language develop and broadening vocabulary. The EYFS language rich provision and high-quality interactions also pay a huge part in the progress made from low starting points. Interestingly this cohort of PP children outperform that of non PP. 

However, there is a significant gap in PP outcomes in word reading and writing compared to non PP peers (gap of 18%). These two areas were the lowest of the 12 areas within the GLD and will remain a high focus for next academic year. 

Next steps:
· Implementation of new handwriting scheme (spring 1?)
· Implementation of suggestions form new writing framework- bigger focus on dictated words and sentences as well as handwriting to develop fluency
· Use of wigits and colourful semantics to support vocabulary development for all as well as sentence composition 
· Whole class writing opportunities to be in daily talk and write sessions 
· Daily dash to take a focus on handwriting/ and or application of phonics 
· Introduction of NELI speech and language intervention 
· Continuation of LW phonics- twice daily sessions 
· Little Wandle keep up groups delivered with precision by EYFS teachers
· Opportunities for reading reflected in the provision 
· Planned opportunities for writing across all areas of the provision- with interest led writing taking a focus 
· Fine motor intervention planned and tracked on provisions on Insight 
· Provision to reflect high focus on fine motor with a range of tools and activities provided consistently 
· Increased parental involvement workshops- to take a focus on reading and writing 
· Continued monitoring of the quality of teaching of GR in F2- checking of books matching ability. 

	To improve behaviour and aspirational outcomes.














	Clear roles and responsibilities established with SLT and Senior Learning Mentor overseeing Behaviour and Inclusion. 

This has also resulted in a robust behaviour recording system being embedded throughout school, all staff have had training on the different categories and logging of incidents. As part of this one of our Senior Learning Mentor’s creates a weekly review of CPOMS which forms part of SLT meetings where refined strategies for individual children are discussed. Consequently, there is robust tracking and this information forms part of the overall jigsaw of safeguarding.

Positive support plans have been put in place for key children with significant adjustments made for their provision in school. These are closely followed by staff and are regularly reviewed. 

100% of children identified to access ELSA support were PP in 2024-25 academic year with the positive impact of this tracked on Provisions. 

Rising Young Leaders 25-26 has been relaunched with the opportunity for PP children to take on board the leadership roles of: Eco leader, Reading Ambassador, Maths Ambassador, School Ambassador, Enterprise team and Digital leader. Each team of pupils will be lead by a member of staff to implement their ideas to continue to drive school improvements. 

The pastoral team have organised referral systems and review incidents and strategies on a consistent basis.  This has resulted in an improvement of the behaviour and engagement of those pupil premium pupils.  

Additional breakfast clubs run daily to target key pupils identified by the pastoral team- including PP. Pupil voice evidenced the positive impact they had on pupils’ wellbeing.

Our ELSA member of staff supports identified children with their Emotional and Social needs. She closely tracks the children’s progress through entry and exit questionnaires which clearly demonstrates the impact she has. 

PP families are targeted to attend coffee mornings and learning sessions provided by in school staff and external agencies to ensure parents are being signposted and receiving relevant support for mental health and behaviour. 

PP and attendance are closely tracked. With PP PA children quickly identified and supported with a variety of approaches, including gaining pupil/ parent voice, targeting for parent workshops and external agency support (including signposting to Early help). 




	Phonics

Achieve above national average expected standard in PSC.
		Y1
Phonics
	Academy 
All
	National 
All
	Academy
Non PP
	National 
Non PP
	Academy PP
	National PP
	PP National vs  PP Acad gap

	22-23
	74%
	79%
	77%
	83%
	68%
	67%
	+1%

	23-24
	78%
	80%
	83%
	NA
	65%
	68%
	-3%

	24-25
	72%
	80%
	76%
	NA
	65%
	67%
	-2%


It is crucial to note that pupil numbers in year 1 has fallen from 83 in 22-23 to 61 in 24-25, which has also meant a rise in the % of PP pupils. Despite this, the PP data for phonics has remained consistent for two academic years, despite the pressures of the multifactor disadvantages, including high levels of SEND, safeguarding, EAL and increased mobility. This is due to the successful implementation of Little Wandle validated phonics scheme, high-quality consistent phonics teaching and the vigorous tracking of progress and teaching of keep up groups to ensure that all children make rapid progress.

	Y2
PHONICS
	Academy 
All
	National 
All
	Academy
Non PP
	National 
Non PP
	Academy PP
	National PP
	PP National vs  PP Acad gap

	22-23
	78%
	89
	82%
	NA
	71%
	NA
	· 

	23-24
	72%
	NA
	70%
	NA
	76%
	NA
	· 

	24-25
	31%
	
	44%
	
	14%
	
	



The table shows a drop in Y2 PP children achieving the Y1 phonics screening. Demographical and contextual issues around significant falling pupil numbers, mobility, significant SEND, EAL barriers contribute to this decline. 
Next steps:
· Continue to monitor the quality teaching and delivery LW phonics through monitoring and evaluation.  
· Continue to monitor effective teaching of LW guided reading in EYFS and Y1 
· Ensure that the little wandle keep up groups are tracked using provisions on insight to demonstrate impact clearly 
· Application of new writing framework- including spelling and dictated sentences from EYFS through KS1. 


	Attendance

Attendance of disadvantaged pupils above 95%
		Overall
Attendance 
	Academy 
All
	National 
All
	Academy  PP
	National PP
	Academy 
Non PP
	National 
Non PP
	Gap acad pp vs Nat PP

	22-23
	6.6%
	7.4%
	9.1%
	11.1%
	5.4%
	6.1%
	+2%

	23-24
	6.8%
	7.1%
	9.3%
	11%
	5.6%
	5.8%
	+1.7

	24-25
	7.2%
	6.9%
	9.3%
	10.6%
	6%
	5.4%
	+1.3







	PA
	Academy
PA
	National 
PA
	Academy  PA- PP
	Academy 
PA- PP and SEND
	National PA- PP
	Acad PA- Non PP
	Acad 
PA- 
Non pp
and SEND 
	Nat PA- non PP
	Acad PA PP
Vs Nat PA PP 

	22-23
	19.7%
	21.2%
	31.4%
	35.5%
	36.5%
	13.8%
	26.7%
	15.6%
	+5.1

	23-24
	23.1%
	20%
	35.9%
	47.5%
	34.8%
	15.3%
	29.3%
	14.1%
	-1.1

	24-25
	24.5%
	18.7%
	31.4%
	47.2%
	33%
	20.7 %
	37.5%
	13.4%
	+1.6









Our academy PP overall absence remains in line with the previous year and is less than the national figure. This reflects that our PP children and families are well supported to attend school through effective communication systems, vigorous tracking and successful interventions bespoke to individual families and children. Our PP PA figures are also positive (1.6% less than national) and demonstrate a decrease in PA from the previous year. We recognise that children with multifactor disadvantage, particularly PP and SEND are an area of significant work to do as a school. 

Next steps:
· Assisitant Principal to oversee attendance- will continue to make links between knowledge of DDSL and the attendance team- utilising all external agency support. 
· Continue to build relationships and effective communication with families of pupils with significant SEND- coffee mornings to support 
· Continue to utilise external agency support- particularly looking at signposting for Early Help for PA and children PA with SEND. 
· Completion of child voice of our persistent absentees 
· Completion of parent voice of our persistent absentees
· Complete case studies on identified families- ensuring chronologies are logged on Cpoms.  
· Attendance to feature in weekly assemblies with interclass competitions and rewards.
· Attendance lead to continue to do home visits and log all next steps on cpoms.
· Continue to communicate attendance information on a termly basis with all key stakeholders- including at parents evening.
· Newsletter to go out to all parents- including signposting to outside agencies.  
· Assistant Principal works alongside Attendance Officer to analyse and evaluate attendance figures – for both primary and secondary phases. 
· Greater involvement of class teachers and PDM time provided to focus on attendance policy and strategies to support and tackle PA children and families. 
· Continue to provide opportunities to build relationships with key families through school events- including curriculum showcases, parent workshops, performances and school events. 
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